As you join,

please change your Zoom
nhame to:

Role, Name

ROLES:

County Office (COE)
District Administration (DA)
School Administration (SA)

Teacher (T)
Student Support Staff (SS)
(ie: COE, Chris Williams)

TURNARQOUND
FOR CHILDREN



>

SCOE

Sacramento County Office of Education

Routines: EDUCATION EMPOWERS

How Practice Makes Peace

TURNAROUND
FOR CHILDREN




YOUR FACILITATOR FOR TODAY

TURNAROUND
FOR CHILDREN

Katie Brackenridge
Partnership Director

TURNAROUND
FOR CHILDREN



TURMNAROLUND
FOR CHILDREN

Routines

This brief (s the third in a four-part serfes, Relationshi e,
designed to share sorme of the key praciices, strategies and strucl

RelationSh i ps’ Routi nes’ ReSilience: school, Each brief includes the science grounding, implications for practice. an:.;'rez:mm.'e;..
Reopening with the Three Rs N

Owr brains are prediction machines. They naturally

seek to create order in our environment. When

there is chaos or disorder, our brains work hard to

figure out patterns and make sense of our

environment. This work means that our brains have

less capacity to dedicate to other tasks, like

following directions or doing academic work.

In order for students to be able to focus on }
Iear!'iing. we need to create supportive, predictable WHOLE-CHILD
environments. PURPOSE
This is important for all students, and espedally # O
those whose brains and bodies are already on *high 7y, Yoy, o™ O
alert” for danger, due to chronic stress or trauma. 0 " LEDGE'H‘LO\

The predictability and consistency of a supportive NDsgT ®

school environment gives a hyperactive stress

response system the opportunity to categorize the

pattern of experiences as non-threatening, thus

allowing the nervous system to stay out of “fight, flight, or freeze” mode and in an open, engaging. and
learning mode.

THE PRACTICE

A supportive school environment is physically, emotionally, and identity safe, while creating a strong
sense of belonging. Predictable routines - for example, norms and expectations - set the context for
students to be engaged in learning. Routines are effective when students have the opportunity to
practice, allowing their brains to go on autopilot and freeing up working memaory for other tasks.

Routines reinforce a sense of belonging by creating a safe and supportive environment. At the same
time, having a sense of belonging increases students’ commitment to maintaining routines. A true
sense of belonging requires an authentic commitment to sharing power and voice with all community
members - students, staff, caregivers, etc. — practicing inclusion even when it is difficult. This means
designing together the school culture itself (e.g., co-creating classroom morms), as well as prioritizing
mechanisms of support and repairing relationships, instead of only discipline, when challenges
inevitably arise (e.g.. using co-regulatory and restorative conversations). As all voices are invited into
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The path to learning is a calm brain.
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OBJECTIVES

Educators will ...

* Understand the importance of routines in building a context for
all students to thrive

= Explore routine building tools

= Think together about how to strengthen routines in order to
support students’ return to in-person learning
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HANDOUT p.1

Welcome & Opening

The Power of Routine on the Brain

»  Routines to Create Supportive
Environments

Routines Planner
* Planning Time

» Closing
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Handouts and Tools

SCOE Re-Opening with the Three Rs
May &, 2021

Facilitator: Katie Brackenridge
kbrackenndgegtfcusa.org

Routines: Practice Makes Peace
{Please download your own copy)

Educators will _
# Understand the importance of routines in building a context for all students to thrive

» Explore routine building tools
& Think together about how to stremgthen routines jporder to support students’ retum
to in-person learning

AGENDA

Welcome & Opening

The Science Grounding

Routines to Create Supportive Environments

Routines Planner

Planning Time

Closing

Link to Resources Folder
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Planning Routines

Planning co-regulating routines means they shoulkd model and match the level of engagement and energy required for students to
meet their goals, while providing adequate scaffolds and supports. Use the template below to plan to create co-regulating

routines.

Routine:
Name the time
or activity, and
the WHY.

Steps:

In as few words as possible, list each thing students
should de. Directions should be specific, framed in the
|positive., and minimally restrictive.

1. Wiiew you hear the 17 whistle, passe play aud find
feather wh

n your eyes.
2 wihen you Inear the 2™ whistie, brima

Feqe fmateriale +u e recess s,

at +he doors (use witisper voice if veeded
an hear teacher directions).

4 winew all students are lmed up, teacher picks 3
leaders 4o gpide the line and carmy recess bins.

Supports (e.g., strategies
for naming, managing)
Other:

Executive Function
Supports (e.3., checkfist,
wrritten steps, timer)
Sodial Supports

(e-g., strategies for
communication, conflict])
Stress/Emotional
Supports (e.g., strategies
for naming. managing)
Other:

Executive Function
Supports (e g., checklist.
written steps, timer)
Sodial Supports

{e.g., strategies for
communication, conflict])

e

Skill Supports: Reinforce:

Add supports for skill Consider how to

development as keep the routine

going.
Executive Function Name the WHY
Supports (e.g.. checklist. | Always connect
o r— routines back to co-
written steps, timer created norms and
B expectations,
st F“'Pp_mt incorporate student
(e-g., strategies for voice, al;\d be
ication, conflict) fra

Stress/Emotional

Model and Practice

Give students the
chance to see and
walk through the
routine several times,
celebrating successes
and making
adjustments as

ed

Ask students to set
agoal

Example: “Our goal is
to 10 days of
wogrﬂng mg:ther to
line up in 2 minutes,
and we will celebrate
with 10 minutes of
extra recess.”

Point out the use of
skills in the moment

Example: *l see when
Javier and Emilee pot
to the line at the
same time, Emilee
pointed to ket him go
first - showing quick
problem-solving.”

Give increasing
autonomy

Gradually give fewer
i allow

Supports (e.g., strategies
for naming, managing)
Other:

students to take on
more independence
ike leading the
routing or removing
some structure once
skills are built.

Turmaround for Children

Toolbox.

Co-Regulating Routines Planner

©2020 Tumaround for Chilldren. 3

Al rights reserved.




Opening
Autopilot
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ACTIVITIES ON AUTOPILOT HANDOUT p.2

\j

For the next minute, list in the chat all the things you do on autopilot!
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ON AUTOPILOT
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WHY AUTO?

Why do we use autopilot?

If our bodies are the planes, how 'y/\‘

do we put tasks/activities on
autopilot? M

Let’s start with the cockpit, the
brain!



The Power of Routine
on the Brain







HANDOUT p.2

Cognitive Load

Cognitive Load

There is a finite amount of new information
(cognitive load) one can hold and process in one’s
working memory in any given moment.

Stress increases cognitive load, making learning
very difficult.

Working Memory The more familiar the information is, the lower the
AL demand on working memory.

TURNAROUMD 15
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HOW 10

PRAGTICE EFFEGTIVELY
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Y HANDOUTp2 M1/
i i 5
Small Group Discussion
Introduce yourselves

 What new things did you learn about practice?

 When in your life have you engaged in effective
practice?

 How do you use practice, or see practice being used,
in your classrooms?

TURNARQOUND 18
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WHOLE GROUP SHARE OUT

What are some things you'd like to share about practice?
&
~ Please come off mute and share a theme that
— came up in your group.

While folks share aloud, others please share ideas,
thoughts, connections, questions in the chat box

TURNARQOUND
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Practice Makes...




Routines to Create
Supportive Environments
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BUILDING
BLOCKS FOR
LEARNING

INDEPENDENCE
AND SUSTAINABILITY

Relevance

of School

HANDOUT p.3

FERSEVERAMCE

MINDSETS FOR Sense of
SELF AND SCHOOL Belonging
SCHOOL

READINESS

HEALTHY Stress
DEVELOPMENT Management




THE COCKPIT

The Brain’s Learning Centers

The prefrontal cortex,
hippocampus, and
amygdala are key parts
of the brain’s limbic
system. Working
together, these
structures allow
students to regulate
emotion, attention and
behavior, to learn and
remember, and more -
all key components of
academic success.

TURNARQOUND
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Prefrontal Cortex

Regulates thoughts,
emotions, behavior

Amygdala

HINnnOocCcammnil
il -;\J UL IO
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Reacts to stress and
emotional arousal

Stores learning
and memory




THE COCKPIT

Chronic, Unbuffered Stress

Toxic levels of the
stress hormone cortisol
can change the
structure and function
of key brain areas for
learning. These
structures become
primed to be on high
alert for danger, and to
react quickly, which can
affect the ability to
regulate emotion,
attention, and behavior,
and to learn and
remember- all key
components of
academic success.

TURNARQOUND
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Prefrontal Cortex

Structural changes including
fewer and altered connections

Functional challenges including
difficulty regulating thoughts,
emotions, behavior

Amygdala

Structural changes including
altered connections and volume

Functional changes including a
hyperreactive stress response

Hippocampus

Structural changes including
fewer connections, fewer
new neurons created, and
smaller volume

Functional changes including
difficulty with memory,
contextualizing new situations
and information, and storing
new learning

@

Stress Hormone

Cortisol




OXYTOCIN

CORTISOL
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Dysregulating vs. Co-Regulating Environments

Environments can be
causes of stress,

dysregulation, excessive

cognitive load and
escalated behavior, or
they can be
co-regulating
experiences. This is
particularly important
for students whose
brains and bodies are
already on “high alert
due to chronic,
unbuffered stress.

»

TURNARQOUND
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HANDOUT p.6

Threats to
physical safety

Unpredictable

Not culturally
responsive

Lack of trust

Limited community
or inclusion

Minimal or no
student supports

Environments

Dysregulating

Feels physically
safe and calm

Predictable and
consistent

Positive relationships

Strong sense
of belonging

Scaffolds for
stress management
and self-regulation

Student Biological
Stress Response

SJUsSWUOIIAUG

suneng8ay-o0)






https://www.youtube.com/watch?v=Q6niuYToam4

What's one routine we might
Chat Box see In your school/district that
creates a sense of belonging?







Restorative
Conversations

A




HANDOUT, p. 3-5

Read the example/non-example in
your packets

Reflect on the questions

What is the end result of the non example interaction?
Example/ What is the end result of the example interaction?
Which result is most likely to yield a transferrable or
long term solution?

Non-Example

The non example is a more efficient approach. What is
lost with this efficiency?

What structures and/or systems does the example
teacher have in place to make her approach possible?

Discuss In your groups

TURNAROUND o
FOR CHILDREN



Mindsets HANDOUT, p. 5

Mindsets for Teachers Mindsets for Students
e My students are capable. With the right e | am capable of solving my own problems.
supports, they can solve their own problems. | ¢ | can fix my mistakes and become a better
e When my students misbehave, it is an person and community member.
opportunity to help them learn. e My actions impact others.
e Everyone in our community deserves e | can ask for help when | need it.
respect, and | play an important role in e | need my community, and my community
modeling respect for all. needs me.

TURNAROUND
FOR CHILDREN



Engage in Restorative Conversations

Facilitate student reflection of the incident
Discuss student need and plan to address need
Plan to restore relationships

Follow up after the restorative conversations

HANDOUT, p. 6



HANDOUT, p. 6 It was time for the class to transition from math to
music class, but Sandy didn’t want to go to music.
When the teacher called her table to line up, Sandy
stayed seated. After multiple reminders, Sandy finally
rolled her eyes, stood up, and slowly walked to the

Let’s look at line. The teacher reminded Sandy that the class

another scenario needed to be on time to music, but Sandy continued
to move slowly. Once to the line, she pushed Keyana
out of the way so that she could stand by her friend
and not be at the end of the line. The class arrived
late to music. When the music teacher asked why,
Sandy shouted out, “Because this class is boring!”

TURNARQOUND
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HANDOUT, p. 6

What would be the traditional approach
to this situation?

Scenario What might happen in a restorative
. approach? Consider the conversation
QUEStIOI‘IS and the follow up.

What needs to happen at the school and
district level for this to be possible?

TURNAROUND 1
FOR CHILDREN
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Share out

What needs to happen at the
school or district level?



N|

TURNAROUND

oraoren Restorative Conversations

OBJECTIVE: Educators will be able to engage in
restorative conversations with individual students.

PURPOSE: When educators embrace restorative
practices, students are betier equipped to

Reso u rce maintain relationships, improve their behavior, and
respond to challenge

.
Bolotlieranips busffar e nagetve
Anpas 13 wf Svuss itrees
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Whistarts Mastasstiow prac tens
M sty aa (Ney bege S
erites slaral Te vt ol el

o tare o0 sifmiy i despen hew
relatiimehigy wiih thew less here
arel puers
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Routines Planner




THE IMPACT OF ROUTINES

Quick Write:

For exactly , Write
down all the routines you use -

or might see - in your
classrooms.

Go!

TURNARQOUND
FOR CHILDREN
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HANDOUT p.7

39



THE IMPACT OF ROUTINES RS

In the chat box, share the 1 or 2
routines that are most important
for students.

40



Checklist of
Common
Classroom
Procedures

Which are on your
list?

Which ones might
you add?

TURNARQOUND
FOR CHILDREN
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HANDOUT p.7

Checklist of Common Classroom Procedures

PURPOSE

This checklist is intended to support the planning of
classroom routines and procedures.

DIRECTIONS:
1. Determine which procedures are needed in your classroom
setting.
2. With grade-level partners, prioritize which procedures should be
taught first and by whom.
3. Add to the list any needed procedures for your specific context.
4. Utilize the tool Teaching Procedures Lesson Template (p. 17)

for planning your procedures.

Common Classroom Procedures

Procedures for Movement and Transitions
entering the classroom in the morning

O

preparing for dismissal in the afternoon
entering the classroom from the hallway
getting out of your seat

bathroom use

getting a tissue

throwing away trash

safety drills

distributing supplies to your group or the class
handing in homework

accessing missed work following absence

Oo00O0O0OO0oO0oooooao

Procedures for Organizing Materials
[1 sharpening pencils
handing out materials
using and storing materials (pencils, pens, paper)
handling technology or special supplies
organizing desk (locker) contents
students without pens and pencils
storing coats, bags, and lunches

OooOoOoOoOooOoaoo

Procedures Within Academic Blocks
[ transitioning in and out of group work

[ work to “do now"

Procedures Leveraging Social Skills

[ how to contribute your ideas in class (raising hand, taking
turns)

e T P R SRR | S —— N

41
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Cognitive Load

Working Memory
Capacity

HANDOUT p.8

Cognitive Load

There is a finite amount of new information
(cognitive load) one can hold and process in one’s
working memory in any given moment.

Stress increases cognitive load, making learning
very difficult.

The more familiar the information is, the lower the
demand on working memory.

42



HANDOUT p.8

Practice Makes...
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Routines Planner
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Planning Routines HANDOUT p.9-10

Planning co-regulating routines means they should model and match the level of engagement and energy required for students to
meet their goals, while providing adequate scaffolds and supports. Use the template below to plan to create co-regulating

routines.
Routine: \ Steps: Skill Supports:
Name the time In as few words as possible, list each thing students Add supports for skill
or activity,and should do. Directions should be specific, framed in the development as needed.
the WHY. positive, and minimally restrictive.
Example: 1. Whew vyou hear the 15 whistle, pause play and find O Executive Function
Lining up teacher with your eyes. Supports (e.g., checklist,

after recess written steps, timer)

2. When you hear the 2™ whistle, bring
toys/materials to the recess bins. & Social Supports

(e.g., strategies for

3. Line up at the doors (use whisper voice if veeded
communication, conflict)

so you cam hear teacher directions).

O Stress/Emotional
Supports (e.g., strategies
for naming, managing)

O Other:

4. Whew all students are lived up, teacher picks 3
leaders +o guide the line and carry recess bins.

[0 Executive Function
Supports (e.g., checklist,
written steps, timer)

[0 Social Supports
(e.g., strategies for
communication, conflict)

[ Stress/Emotional
Supports (e.g., strategies
for naming, managing)

[0 Other:

Reinforce:

Consider how to
keep the routine

going.
Name the WHY

Always connect
routines back to co-
created norms and
expectations,
incorporate student
voice, and be
positively framed.

Model and Practice

Give students the
chance to see and
walk through the
routine several times,
celebrating successes
and making
adjustments as
needed

Ask students to set
agoal

Example: “Our goal is
to get 10 days of
working together to
line up in 2 minutes,
and we will celebrate
with 10 minutes of
extra recess.”

Point out the use of
skills in the moment

Example: “| see when
Javier and Emilee got

44



Planning Time




ROLE ALIKE DISCUSSION

HANDOUT p.11

«  What catches your attention from

this information?
* What are the implications for your Q Q
role? (\/‘ ’\/1

 How might these ideas and practices
show up in your plans for next year?

TURNAROUMD
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Closing
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https://bit.ly/TFCExit_SY21_Training

Relationships, Routines, Resilience:
Reopening with the Three Rs
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Routines

This brief (s the third in a four-part serfes, /o es,
designed o share some of the key praciices. strategles and struc
school Each brief includes the sclence grounding. implications for praclice, and resources.

THE SCIENCE

Owr brains are prediction machines. They naturalky

seek to create order in our environment. When

there is chaos or disorder, cur brains work hard to

figure out patterns and make sense of our

environment. This work means that our brains have

less capacity to dedicate to other tasks, like

following directions or doing academic work.

In order for students to be able to focus on .
Iear!'iing, we need to create supportive, predictable WHOLE-CHILD
environments. PURPOSE
This is important for all students, and espedally # O
those whose brains and bodies are already on *high T, Yoy, S
alert” for danger, due to chronic stress or trauma. (& " LEDGE'H“,‘D‘

The predictability and consistency of a supportive NDSET B

school environment gives a hyperactive stress

response system the opportunity to categorize the

pattern of experiences as non-threatening, thus

allowing the nervous system to stay out of “fight, flight, or freeze” mode and in an open, engaging. and
learning mode.

THE PRACTICE

A supportive school environment is physically, emotionally, and identity safe, while creating a strong
sense of belonging. Predictable routines - for example, norms and expectations - set the context for
students to be engaged in learning. Routines are effective when students have the opportunity to
practice, allowing their brains to go on autopilot and freeing up working memaory for other tasks.

Routines reinforce a sense of belonging by creating a safe and supportive environment. At the same
time, having a sense of belonging increases students’ commitment to maintaining routines. A true
sense of belonging requires an authentic commitment to sharing power and voice with all community
members - students, staff, caregivers, etc. - practicing inclusion even when it is difficult. This means
designing together the school culture itself (e.g., co-creating classroom norms), as well as prioritizing
mechanisms of support and repairing relationships, instead of only discipline, when challenges
inevitably arise (e.g., using co-regulatory and restorative conversations). As all voices are invited into




NEW RELEASE: Toolbox
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5 8 Toolbox

SCIENCE WHOLE-CHILD DESIGN MEASUREMENT

Turnaround for 4
C h I l.d re n TOOlbOX Grou‘nd in Science » Build with a New

- . - Deep dive into the research on Blueprint >
Science and equity-driven tools how students learn and develop
Use Turnaround's framework to

for whole-child school redesign et a new vision for your school

or classroom

START DESIGNING

Redesign your Practice >

Explore articles and videos, Assess and Reflect »
reflection and planning guides,

Get to know your students and
and more

amplify their voice with our
whole-child measurement tools

TURNAROUnUL
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More

Register For Free Access to the
Well-Being Index from
Turnaround for Children

TURNARQUND FOR CHILDREN

-—j Well-Being Index

SIGN UP NOW FOR FREE ACCESS

Introducing the Well-Being Index

Science demonstrates what the best educators have always known: All students have
unique strengths and needs that vary over time and are expressed differently. When
schools recognize and personalize experiences for individual students and remove
barriers to learning, they create the conditions that support thriving. But, if a
student's experience and how they feel and function is variable, how can educators

cantura thic in nrdartn cinnart tham in o Hmaly narcanalizad vama?

Resources

TURNARQOUND
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Responding to Crisis Within A Tiered Supports System

Action Pack

TURNAROUND
FOR CHILDREN

Responding to Crisis Within A Tiered Support System

Grab-and-go tools and resources for schools to design
the crisis component of a tiered supports system
—needed now more than ever before.

To help schools address the challenges of the COVID-19 pandemic, Turnaround for
Children created a new free Action Pack to guide staff, schools and school systems in
Responding to Crisis Within a Tiered Supports System. The crisis component of a
tiered support system allows for students who are experiencing disruptions in their
health, mood, behavior, and/or skill development to receive immediate support.

https://turnaroundusa.org
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