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OBJECTIVES

➢ Understand the relationship between emotions and 
learning

➢ Explore the power of co-regulating emotions to build 
resiliency in students, and in the process, tune up 
emotional self-awareness

➢ Consider how to effectively implement resiliency-building 
strategies in your school or district

Educators will be able to … 



AGENDA

•

•

•
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Participant Packet
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Rowing in Tandem
Integrated social, emotional and 

cognitive learning
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Building Blocks for Learning is 
a comprehensive framework 
for student development that 
names the skills and mindsets 
critical for success at school 
and beyond. 

Each building block aligns with 
the development of a child as a 
“learner” in an educational 
setting, is grounded in a 
research base demonstrating 
the impact of that skill, 
behavior, or mindset on 
academic achievement, and is 
measurable and malleable. 

REVIEW

Building Blocks for Learning
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Merriam-Webster defines resilience as an ability to 
recover from or adjust easily to misfortune or 
change

The American Psychological Association defines 
resilience as the process of adapting well in the face 
of adversity, trauma, tragedy, threats or significant 
sources of stress



Resilience rests on foundational skills and mindsets

Self-RegulationSelf-Regulation
Stress

Management 

Executive 
Functions

Social-
Awareness/ 

Relationship skills 

Self-
Awareness 

Resilience

https://books.google.com/books?hl=en&lr=&id=paTiZVSZ71cC&oi=fnd&pg=PA300&ots=mr7PSEgsUs&sig=KVWh-ctGYa_1gp-zujtevvoqzdc#v=onepage&q&f=false


Top-down + Bottom Up 

Self-Regulation in the Brain
The prefrontal cortex 
and its networks can 
bring stress and arousal 
levels down, while the 
amygdala and its 
networks bring stress 
and arousal levels up. 
Sometimes called hot 
and cool, or top-down 
and bottom-up 
processes, these 
networks together 
regulate thoughts, 
emotions, and behaviors 
adaptively.
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Emotion and Learning

A False Dichotomy

“Emotional processes are structurally 
and functionally intertwined with 

(and often the same as) the cognitive 
capacities required for learning.”

-Mary Helen Immordino-Yang & Antonio Damasio, 2007 
We Feel, Therefore We Learn

Source: Immordino-Yang & Damasio, 2007
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Video -
Ed-talk: 

Learning with 
an Emotional 

Brain

https://www.youtube.com/watch?v=DEeo350WQrs

Knowledge Forum, Washington, DC
February 1, 2016

Handout p. 3
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Small 
Group 

Discussion

• What sparks your interest? 

• How does this information run counter 
to traditional educational practices and 
structures?  

• What are the implications for your 
school/district? 

Handout p. 3



Equity / Anti-racist Call to Action

“Emotions and cognition are irrevocably linked… [Yet] social 
neuroscience and social-emotional learning have been used 
to further pathologize and stigmatize students of color and 

other diverse students because they may express and 
manage emotionally in culturally congruent ways that are 

different from the dominant culture.” 
-Zaretta Hammond

Looking at SoLD Through an Equity Lens



Going Over
Responding to Stress and Emotions





Review

The Brain’s Learning Centers

The prefrontal cortex, 
hippocampus, and 
amygdala are key parts 
of the brain’s limbic 
system. Working 
together, these 
structures allow 
students to regulate 
emotion, attention and 
behavior, to learn and 
remember, and more –
all key components of 
academic success.  



Review

Chronic, Unbuffered Stress
Toxic levels of the 
stress hormone cortisol 
can change the 
structure and function 
of key brain areas for 
learning. These 
structures become 
primed to be on high 
alert for danger, and to 
react quickly, which can 
affect the ability to 
regulate emotion, 
attention, and behavior, 
and to learn and 
remember – all key 
components of 
academic success.



TRUST
IS THE ANTIDOTE TO

STRESS



Co-Regulation to Self-Regulation
Co-regulation is the 
interactive process of 
regulatory support
between a caring 
adult and child. This 
process of 
attunement and 
responsiveness helps 
to mitigate the 
damaging effects of 
chronic, unbuffered 
stress, and fosters 
self-regulation 
development across 
the lifespan.



Attune: Notice Signs of Agitation

• Grimacing
• Pencil tapping
• Slowness to get started on a task
• Putting head down
• Ignoring others
• Eye rolling
• Heavy sighs
• All students are different; start to notice 

how each responds differently to stress

What can an educator do to co-regulate?

Respond to Signs of Agitation

• Approach the student with empathy – ask 
questions and express care

• Help the student focus and get started on 
their work 

• Provide space – allow a space to cool down 
or offer a seat change 

• Provide assurance and additional time –
remind them it’s okay 

• Adjust proximity
• Offer independent activities 
• Offer passive activities – activities that 

require attention, but not much effort
• Offer movement activities
• Prompt students to use self-management 

strategies that they have learned in neutral 
contexts. 

Source: Colvin, 2004
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ESCALATING BEHAVIOR CHAIN

Ms. T tells her to go to the office.

Amanda yells, “This is so unfair! I hate this place.”

Ms. T says, ‘You are speaking disrespectfully to me. 
You will see me later!”

Ms. T continues her introduction. A tablemate whispers
something to Amanda.

From the chalkboard, Ms. T shouts “Amanda, that is not okay. 
You are interrupting the class.”

Ms. T is introducing a new project kicking off this week.

Amanda says loudly, “Shut up! Leave me alone!”

Amanda walks to her desk and slumps in her chair.

Ms. T says, “You are late. Take a seat.”

Amanda says, “What? He talked to me first!”

Amanda walks into Ms. T’s classroom tardy.

Amanda has to drop her younger sister off to her 1st grade 
room before she goes to her 5th grade class. Today, her sister 

fell and needed extra comfort which delayed Amanda.

Handout p. 5
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ALTERNATE BEHAVIOR CHAIN

“Got it. How about you chill in our chill out corner for a bit, 
check back in with Javon when you are calm, and then come 

check in with me so I can get you caught up.” 
Amanda says, “Ugh! I’m just so stressed today.”

Ms. T says, “Hey, you aren’t usually late, and Javon is your 
buddy. You’ve never snapped at him before. What’s up?’”

Ms. T continues talking. A tablemate, Javon, 
whispers something to Amanda.

From the chalkboard, Ms. T says, “Ok folks, please buddy up and 
do steps 1-3 together for the next 5 minutes.” 
Ms. T walks to Amanda, kneels down and says, 

“Our community norm is “speak kindly to each other.”

Ms. T is introducing a new project kicking off this week.

Amanda says loudly, “Shut up! Leave me alone!”

Amanda walks to her desk and slumps in her chair.

Ms. T smiles at Amanda and puts the project overview 
document on Amanda’s desk.

Amanda says, “He started it!”

Amanda walks into her classroom tardy.

Amanda has to drop her younger sister off to her 1st grade 
room before she goes to her 5th grade class. Today, her sister 

fell and needed extra comfort which delayed Amanda.

Handout p. 5
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Reflecting on My Triggers and Responses

Adult Tool
Handout pp. 6-8



Student or Adult Tool Handout pp. 9-11



❑What is one of your triggers?

❑How do you react when you are 
triggered by that?

❑How might you proactively prepare 
yourself to respond instead?

❑How might these tools help you 
and your students? 

Reflecting on My Triggers and Responses

Small Group Discussion

Handout p. 12





Checking the Weather
Pro-actively planning for co-
regulation and self-regulation
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THE WELL-BEING INDEX IS… THE WELL-BEING INDEX IS NOT…
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WBI 
Resources 

(pen/paper)



WBI 
Resources 

(digital)



Reflection Tools

Educator Guide provides data 
reflection prompts and suggestions 
for next steps 

What does this data say?
What could this mean?

What are some next steps that 
come to your mind?



Next Steps Post Reflection

• Talk to students, deepen your understanding 
about them

• Use the data and reflections to collaborate 
with other grade-level staff

• Plan for universal and targeted supports in 
your class

• Administer frequently and look at patterns 
that emerge as you try out different 
supports



Role Alike

Discussion

•

•

•

Handout p. 14



Ready to Put In
Incorporating Whole Child Design  

in District Plans



The brain, stress and 

implications for 

teaching and 

learning

Relationships as the 

active ingredient in 

teaching.

Tools: 
• Interactions Tracking 

• Is My Classroom 

Relationship Rich

• Relationship Strategy 

Bank

• Support System Map

Our brains are 

prediction machines.

Tools: 
• Restorative 

Conversations

• Routines Planner

Resilience is a skill 

that can be built like 

a muscle.

Tools: 
• Reflecting on my 

Triggers and 

Responses

• My Emotional 

Response Strategies 

List

• Well-Being Index

SCIENCE OF LEARNING & 

DEVELOPMENT
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Next Steps

• Consider the information from these 
sessions

• Map out the steps for including 
priority ideas in your plans for 
summer and the school year 

Packet, p. 8



Consultation

Packet, p. 8



Exit Ticket

Packet, p. 8

https://bit.ly/TFCExit_SY21_Training


NEW RELEASE: Toolbox



https://turnaroundusa.org/
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