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Resilience 
Don’t Rock the Boat 

	OBJECTIVES

	Educators will . . . 
· Understand the relationship between emotions and learning
· Explore the power of co-regulating emotions to build resiliency in students, and in the process, tune up emotional self-awareness
· Consider how to effectively implement resiliency-building tools and strategies in your schools or district




AGENDA
Welcome & Opening
Rowing in Tandem
· Integrated social, emotional and cognitive learning
Going Over
· Responding to emotions and stress
Checking the Weather
· Well-Being Index
Ready to Put In



Link to Participant Materials Folder

Opening 
[image: ]


Whole Group Discussion: 
· What might be some trends in the way we’re feeling as a group? 
· What might we need to manage as a group this afternoon based on some of those trends in our feeling? 
· How might you use a check-in like this with students or staff? 



Rowing in Tandem
Integrated social, emotional and cognitive learning
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[image: ]Knowledge Forum, Washington, DC
February 1, 2016

Immordino-Yang Video Link



Small Group Discussion:
· What sparks your interest? 
· How does this information run counter to traditional educational practices and structures?  
· What are the implications for you, your school or your district? 



Going Over
Responding to Emotions + Stress
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Behavior Chain
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Reflect:

What pushed this teacher’s buttons? 


What pushed this student’s buttons? 
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Reflect: 

What is one important difference between this pathway and the last? 


What is another way that the teacher could have de-escalated the situation? 
 
TOOL: Reflecting on My Triggers and Responses
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TOOL (CONT): Reflecting on My Triggers and Responses
[image: ]
TOOL (CONT): Reflecting on My Triggers and Responses
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TOOL: My Emotional Response Strategies List
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TOOL (CONT.): My Emotional Response Strategies List[image: ]
TOOL (CONT.): My Emotional Response Strategies List
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Small Group Discussion: 
· What is one of your triggers?
· How do you react when you are triggered by that?
· How might you proactively prepare yourself to respond instead?
· How might these tools help you and your students? 

Checking the Weather
Well-Being Index
Link to the Well-Being Index
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Elementary Index
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Secondary Index
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Role Alike Discussions: 
· How can this tool support students’ resilience?
· How might you use it in your role? 
· What questions do you have?



Ready to Put in
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Thank you for completing the Exit Ticket - https://bit.ly/TFCExit_SY21_Training
Additional Resources: 
· Toolbox
· Well-Being Index
· Crisis Action Pack
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Application!

What can an educator do to coegulate?

Attune: Notice Signs of Agitation

Grimacing

Pencil tapping

Slowness to get started on a task
Putting head down

Ignoring others

Eye rolling

Heavy sighs

All students are different; start to notice
how each responds differently to stress

TURNAROUND
FOR CHILDREN

Respond to Signs of Agitation

Approach the student with empathy - ask
questions and express care

Help the student focus and get started on
their work

Provide space - allow a space to cool down
or offer a seat change

Provide assurance and additional time -
remind them it's okay

Adjust proximity

Offer independent activities

Offer passive activities - activities that
require attention, but not much effort
Offer movement activities

Prompt students to use self-management
strategies that they have learned in neutral
contexts.

Source: Colvin, 2004 =
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Goals Phase One .
Physicalafety Cuasroom-wide Phases of Dysregulation

« Emotional Support wategies
« Relational Trust

INTENSITY

6. De-escalation

TIME
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ESCALATING BEHAVIOR CHAIN

Amanda yells, “This is so unfair! | hate this place.”

Amanda says, “What? He talked to me first!” C
Amanda says loudly, “Shut up! Leave me alone!” =
Amanda walks to her desk and slumps in her chair. :f

Amanda walks into Ms. T’s classroom tardy.

Amandahas to drop her younger sister off to her 1% grade
room before she goes to her 5 grade class. Today, her sister

I fell and needed extra comfort which delayed Amanda.
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Amanda says, “Ugh! I'm just so stressed today.”

Amanda says, “He started it!”

Amanda says loudly, “Shut up! Leave me alone!”

Amanda walks to her desk and slumps in her chair.

Amanda walks into her classroom tardy.

=
~
=
~
=
S
=
~
=

~

Amandahas to drop her younger sister off to her 1 grade

room before she goes to her 5 grade class. Today, her sister
I fell and needed extra comfort which delayed Amanda.
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Reflecting on My Triggers and Responses - A Planning Tool
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Student Tool: My Emotional Response Strategies List

When |l feel

When | feel
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Example Student Tool: My Emotional Response Strategies List

Name: Joivny Jonze Date: 12/16/201%

When | feel happy

When | feel ner/ous.

When | feel wildl

When | feel sact

When | feel confused

1 havesrog fesingsand dontknow wha 0o, vow | can gt et o
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THE WELEBEING INDEX IS. THE WELEBEING INDEX IS NOT...
An individualized snapshot at a diagnostic assessment or screening
point-in-time tool

Intended to be used in isolation

Strengths-based Deficit-oriented

An individual assessment A population assessment

Support for reflection and A checklist to label students as
meaningful conversation good or bad

TURNAROUND
FOR CHILDREN
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Read each question and choose the number that matches your feelings or actions.

In the past week...

1. I've been eating
healthy foods

2. I've been active

3. I've been interested
in my daily activities

4. I've been getting
enough sleep

5. I've been in a good
mood

6. I've been feeling
cared about by others

Click Next to continue.

None of the
Time

1

o O O O O O

Rarely

2

o O O O O O

Some of the
Time

3

0O O O O O O

Often

N

0O O O O O O

All of the
Time

5

0O O O O O O
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In the past week...

None of the Time
1 2 3 4

1. I've been active

@

2. I've been thinking clearly

@

3. I've been hopeful about the future
@

4. I've been feeling heard by others
@

5. I've been waking up feeling rested
@

6. I've been getting along well with others
@

7. I've been relaxed

8. I've been feeling accepted for who | am (my race, my culture, my gender)

9. I've been dealing with problems well

10. I've been engaged in my daily activity

All of the Time

9

10
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Re-Opening with the Three Rs

SCIENCE OF LEARNNG &
DEVELOPMENT

The brain, stress and
implications for
teaching and
learning

RELATIONSHIPS

ROUTIN ES

RESILIENCE

Relationships as the
active ingredient in
teaching.

Tools:

* Interactions Tracking

* Is My Classroom
Relationship Rich

 Relationship Strategy
Bank

» Support System Map

Our brains are
prediction machines.

Tools:

* Restorative
Conwersations

* Routines Planner

TURNAROUND
FOR CHILDREN

Resilience is a skill
that can be built like
a muscle.

Tools:

» Reflecting on my
Triggers and
Responses

* My Emotional
Response Strategies
List

* Well-Being Index
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Four Briefs to Share...

TURNAROUND
FOR CHILDREN

The Science of Learning and Development

*

Secaewras Couety Ofice of Educaten

This brief is the first in a |
designed to share some d
school. Each brief include

THE SCIENCE
As children return to schq
excitement about being v
social pressures and struni
disruption and stress of t
disproportionately on cor|
COVID-19.

This moment calls for a b
experiences and environr|
facts behind the Three Rq

Development is
The ongoing, dyn{
development. Altlf

TURNAROUND
FOR CHILDREN

q TURNAROUND
FOR CHILDREN
Relationships

This brief is the second in a f{
designed to share some of th
school. Each brief includes th|

THE SCIENCE

Human beings are relational,
emerges two essential develd
The first is that strong relatio
architecture, providing critical
growth. Relationships are our|
positive context and are centj
skills, develop identities and
and vocations. The second issl
protective buffer to the nega
The hormone oxytocin is rele|
relationships, and it protects
from the damaging effects of

TURNAROUND
FOR CHILDREN

+

‘Sacramento County Office of Education

Sacramerts Couety Ofice of Edacaton

Routines

This brief is the third in 4
designed to share some {
school. Each brief includ{

THE SCIENCE

Our brains are predictif
seek to create order in
there is chaos or disol
figure out patterns ai
environment. This wol
less capacity to dedica
following directions or|
In order for students tq
learning, we need to cr|
environments.

TURNAROUND i
FOR CHILDREN
Sacramerts Covety OfSce of Edacaton

Resilience

This brief is the fourth in a four-part series, Relationships, Routines, Resilience: Reopening with the Three Rs,
designed to share some of the key practices, strategies and structures to support students’ return to in-person
school. Each brief includes the science grounding, implications for practice, and resources.

THE SCIENCE
The science of learning and development tells us

that learning is integrated - for example, no "math” 2

part of the brain develops separately from a “self-

regulation” part of the brain. Therefore, successful R\ 2% &
learning experiences simultaneously develop = Q’-‘\ “3"\
ernntent.ecnacifice knawledoe alane with the clille § - N B
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The Roller Coaster Check-in
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INDEPENDENCE
AND SUSTAINABILTY

PERSEVERANCE

MINDSETS FOR
SELF AND SCHOOL

SCHOOL
READINESS

HEALTHY
DEVELOPMENT





